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Cross-curricular themes in curriculum

Developing of the Estonian national curriculum
The school curricula in different countries are built upon diverse conceptual bases, which complicates for examle comparative studies in curriculum development. Structure of the curricula can be content-based or topic-based, outcome-based, or a mixed approach. It´s common to see different discourses in curricular thinking.
Estonian national curricula have been academically oriented and subject centred core curricula with a humanistic orientation. An orientation to a standards-based approach appears in the 1996 curriculum, which is even further emphasized in the 2002 curriculum.

The national curricula in Estonia, introduced at the 1992  retained many features of the Soviet curriculum traditions.  The major change in the renewed curriculum was the introduction of a general explanatory part that reflected ideas pertaining to all subject syllabi. The renewed curriculum was considered by many Estonian educators as not radical enough and not in line with the educational ideologies and policies in the democratic countries. 
In result, a principally new concept of the Estonian National Curriculum for basic and secondary education was developed at 1996.  The main innovations were the methodology for integrating instruction, the concept of general competences, and guidelines for designing school curricula. The methodology for promoting integration of subject instruction includes thematic focusing, and the introduction of cross-curricular themes like environment, traffic education, selection of profession, and information and communication technologies. Also, an attempt was made to formalize general outcomes of education resulting from subject instruction and from out-of-class and -school activities. In all, three categories of competences were introduced: communication, value-related (attitudes), and activity competences (or general skills, including learning skills). 
The general part of the next Estonian national curriculum (it is 2002, today used curricula) represents a further elaboration of the ideology adopted for the 1996 curriculum. It states in a similar way general aims for basic education and gymnasia without discriminating between these two levels of education. The curriculum’s biggest innovation was its three-level system of competences introducing categories of general, subject and subject domain competences. In all, competences for seven domains are listed – competence in natural sciences, social competence, reflection and interaction competence, communication, technological, cultural and mathematics competence. The paragraphs of competences are followed by foundations for integration, which are quite similar to the approach used in the 1996 curriculum, along with four cross-curricular themes.

Curriculum provides guidelines for instructional and educational management, assessing learning outcomes, and for compiling school curricula. The general guidelines for instructional and educational management are followed by more detailed guides consisting of a mandatory distribution of lessons per week, guidelines for instructional activities and of a list of general competences to be achieved by the end of the school stages. A strong feature of this curriculum’s general part is that its guidelines for compiling school curricula are more concrete and clear. 

Today, the new national curriculum is coming into force. This development process started at 2000, when the center of curriculum development was established at University of Tartu. In last development process, our center of curriculum development was involved to implement crosscurricular component. It meens, that major work in developmewnt  process was connected with those themes, whitch we call cross-curricular themes. We prepared workgroups with specialists from Tartu and Tallinn universities. The teamwork started with conceptualizing about each theme. 
Crosscurricular components
In modern times there are opposing views about the tasks to be set, for there are no generally accepted assumptions about what the young should learn, either for their own virtue or for the best life; It follows that we are not concerned - as we may be in many other aspects of the curriculum - in grading or ranking pupils as more or less successful citizens. For example, citizenship is the relationship between the individual and society, between the self and others, and our curriculum must reflect this: it must help the individual understand both their own identity and the nature of society, and, most importantly, how to manage the complex relationship of rights and responsibilities that exist between the two. 

We compared crosscurricular components in different national curriculums (for example Finland, United Kongdom) Can say, that solutions in Europe are quite different. In European Union level are key competences worked out. Defining such competences can improve assessments of how well prepared young people and adults are for life’s challenges, as well as identify overarching goals for education systems and lifelong learning.

Crosscurricular themes in new Estonian national curriculum are: 
Life-long learning and career planning;
The citizenship and entrepreneurship;
Cultural identity;
Environment and Sustainable Development;
Technology and innovation;
Health and safety;
Information environment;
Values and morality

If to explain development the crosscurricular components in simply way, can say, that once you are clear about what you want to achieve, you can make decisions about the best ways to successfully integrate the dimensions across your curriculum. Think about the entire planned learning experience. This includes lessons, events, routines, extended hours, out of school learning, locations and environment.

Schools can build the dimensions into curriculum in a way that reflects the specific needs, interests and context of your learners. Possible approaches that have been tried by schools include:

· developing the dimensions through subjects, with links across subjects where there are common issues or areas of learning

· developing the ethos of the school around a dimension

· creating compelling learning experiences that focus on a particular dimension or combination of dimensions

· thematic days, activity weeks or events that focus on a particular dimension are combined with lessons

· activities that are integrated into the routines of the school

· learning outside the classrool

· using experts from outside of the school to stimulate discussion and debate in assemblies or with specific groups of learners.

The cross-curriculum dimensions reflect some of the major ideas and challenges that face individuals and society, and help make learning real and relevant. The dimensions are unifying areas of learning that span the curriculum and help young people make sense of the world. They are not curriculum subjects, but are crucial aspects of learning that should permeate the curriculum and the life of a school.

The dimensions can add a richness and relevance to the curriculum experience of young people. Although dimensions are not a statutory part of the national curriculum, schools will find them useful in designing and planning their whole curriculum. They can provide a focus for work within and between subjects, in personal, learning and thinking skills and across the curriculum as a whole, including the routines, events and ethos of the school.

For example, new technologies are bringing major changes to the way young people communicate, learn about the world, and keep in touch with their friends and families. We can to help children get the best from these new technologies, so that children grow up prepared for a world in which using technology, like the internet, is as commonplace as writing with a pen and paper. Young people also need to develop the ability to think and act creatively and be innovative. Creativity will be key to young people achieving economic wellbeing in adult life because of the increasing importance of the creative industries.

Each of the educational (cross-curricular) themes has two dimensions:

• skills, knowledge and understanding;

• personal qualities, attitudes and inter-personal skills.

Skills, Knowledge and Understanding

Appropriate elements of the skills, knowledge and understanding relating to each of the themes will be built into the programmes of study and attainment targets for the contributory subjects. 
When pupils are engaged in learning activities and experiences provided by the programmes of study for these subjects, they should have opportunities to consider the objectives of the themes.

Personal Qualities, Attitudes and Inter-Personal Skills

The dimension of the themes which relates to personal qualities, attitudes and inter-personal skills are matters of general concern and all teachers should be aware of their importance in the curriculum. Through their teaching methods and classroom management, teachers should develop in their pupils, skills and attitudes relating to self, relationships and inter-personal skills. Schools should ensure that provision is made for the two dimensions of each of the themes throughout the whole curriculum.
